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Abstract
This study aims to develop a valid and reliable inventory of the teaching profession’s ethical principles.
With this aim, a list of ethical principles has been formed first from inventories, scales, and questionnaires
located in the literature then from ethical codes currently in use. Afterwards, an interview was held with a
group of teachers (n = 15) who had been selected using the convenience sampling method so as to identify
the issues that teachers view as ethical problems and to be able to understand their points of view in depth.
The results of the content analysis performed on this interview data have been drafted and added to the
ethical principles list that was formed. A focus-group interview was held with teachers (n = 14) who had
been chosen using critical sampling, a purposeful sampling method, for the purpose of identifying the items
they wanted to add/subtract related to the 125-item list of principles prepared from the literature search
and interviews and the purpose of being able to learn their ideas and comment about these items. The draft
version of the Teaching-Profession Ethical Principles Inventory was formed in this way. The draft was ap-
plied to 305 teachers chosen from teachers working in a provincial center of Turkey’s Aegean region using
the multi-stage cluster-sampling method, and validity and reliability analyses were conducted over the data.
As a result of the performed exploratory factor analysis, the KMO coefficient of sampling adequacy was
found to be .91, and Bartlett’s sphericity test was found to be significant at p <.001. As a result of analyzing
the basic-components, the inventory has been determined to have a six-factor structure, and these factors

explain 49.99% of the total variance. Cronbach’s alpha of internal reliability was found between .51 and .91.
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In short, ethics can be defined as the philosophy of morals or philosophical thinking
regarding various elements that constitute the field of morality (Cevizci, 2007). This
branch of philosophy searches for answers to questions about how human beings
should live or behave. On the other hand, professional ethics is a branch of ethics
focusing on one aspect of life, namely, a profession. Teaching is now a profession
that has been professionally practiced for at least a hundred years, and teachers have
become self-aware members of this profession (Cevizci, 2016, p. 296).

Method

In this study, 305 teachers working at state schools in a city center of Turkey’s
Aegean region were chosen using the multi-phase cluster sampling method. Of the
sample, 145 are male (47.5%) and 157 (51.5%) are female. Three participants did not
respond to the question regarding their gender (1%); thus, their data were considered
incomplete and not included in any analyses on gender.

Developmental Phases of the Inventory

To develop the draft inventory, an ethical principles list was first formed from
different scales in the literature and from codes of ethics in use around the world.
For the second phase, an interview was performed with teachers who had been
selected using convenience sampling (n = 15) in order to determine the issues they
see as ethically problematic and to comprehend their points of view in depth. After
a content analysis of the data from this interview, some items were noted and added
to the list of ethical principles. A focus-group interview was made with a group of
teachers selected using the critical sampling method (n = 14) regarding the list of
ethical principles, now with 125 items, for the purpose of learning if they wanted any
items to be added or subtracted, as well as what their views and opinions about the
listed items are. Thus, the final version of the Teaching-Profession Ethical Principles
Inventory was formed. The draft scale was applied to a sample of 305 teachers, and
validity and reliability analyses were carried out over the data.

Content Validity and Implementation

In order to provide content validity, the related literature was first scanned. Next,
an interview was carried out over teachers and qualitative data collected, after which
a focus-group interview on the noted items was performed. Before applying the
draft inventory, these items were additionally evaluated by two professors who work
at a state university, one in the field of curriculum and instruction and the other in
educational administration. The draft inventory was developed as a 4-point Likert
scale (4, completely unethical; 3, unethical; 2, ethical; and 1, completely ethical.
After obtaining the required permission from the governor’s office, the draft inventory
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was applied to 305 voluntary teachers on September 1, 2016. Item-total correlation,
construct validity, and reliability tests were carried out over the data.

Findings

Item-Total Correlation
The Pearson correlation test was carried out over the items, and 27 items with
correlation values less than .30 were omitted.

Construct Validity: Exploratory Factor Analysis

As aresult of exploratory factor analysis, the KMO coefficient was found to be .912
and Bartlett’s sphericity test was found to be significant (p =.000). The inventory was
found to consist of six factors, and these factors explain 49.99% of the total variance.

Reliability

As a result of the reliability test, Cronbach’s alpha coefficient was found to be
.948. The coefficients for Cronbach’s alpha and split-half reliability were calculated
for each factor. Cronbach’s alpha values for the factors range from .512 to .933, and
the split-half coefficients range from .541 to .916.

Discussion

As a result of the analyses, an inventory consisting of 56 items and six factors
was obtained and called the Teaching-Profession Ethical Principles Inventory. The
six factors are: student, professional sensitivity, in-school behavior, discriminatory
behavior, controversial issues, and stakeholders.

Researchers Aydin (2012), Fisher (2013), and Yiiksel (2010) have indicated that
it may not always be proper to have ethical principles determined by specific boards
or administrators. This is because those who know the profession best are the ones
doing it, and they are who will adopt and implement the specified principles. Thus,
ethical principles are better determined through a consensus of the members of the
profession; only after this should other stakeholders and society intervene.

Many recent studies have mentioned the necessity of ethical principles and ethics
codes for the teaching profession and how to construct them. For instance, Baloglu et
al. (2008), Oztiirk (2010), and Toprakgi et al. (2010) have indicated that determining
professional ethical principles and formulating a code of ethics can resolve a major
shortcoming in this field. Meanwhile, Barrett. Casey, Visser, and Headley (2012)
have stated that developing technology should be taken into consideration while
determining these principles.
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Conclusion

As a result of the study, a 4-point Likert-type scale consisting of 56 items and
six factors has been obtained. In the developmental process, the related literature
was scanned, views from the members of the profession were received using both
qualitative and quantitative methods, and statistical tests were used to provide validity
and reliability. Two aspects in particular can be described as distinctive features of
this study. First, every phase of the study included the teachers. Second, technology
was not ignored while forming the ethical principles. If one removes the 4-point
scale and adds the statement “A teacher does not display the behaviors listed under
the following six headings when practicing the profession,” then the items of the
inventory can function as a code of ethics for teachers.
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EK1
Oégretmenlik Meslegi Etik Ilkeler Envanteri Faktor ve Maddeleri
Faktor 1 Ogrenci

1 Ogrencisine ait gizli tutulmasi gereken bilgileri-sirlar1 (maddi durum, 6zel bir hastalik vb..) diger
ogrenciler 6nilinde agiklamak.

2 Sosyal medya hesaplari yolu ile 6grencilerin inans, kiiltiir, aile yapis1 vb. ile kiiciimsemek, dalga
gegmek.

3 Ogrencilerle iliskilerinde argo kelimeler kullanmak, el-kol hareketleri yapmak

4 Ogrencilerle iliskilerinde laubali davranmak

5 Kendi siyasi, dini veya bagka sahsi fikirlerini 6grencilere dayatmak

6 Sosyal medya yoluyla belli bir grup 6grenciye siavlarla vs. ilgili ipuglart vermek

7 Ogrencileri kisisel islerinde kullanmak

8 Kasitli olarak bir 6grencinin yasal haklarii ¢ignemek ya da inkar etmek

9 Ogrencilerle iliskilerinde 6grencilere soguk davranmak, 6grenciyi adam yerine koymamak
10 Ogrencilere sosyal medya yoluyla ideolojik, siyasi, vb. mesajlar vermek

11 Cep telefonu mesaji ya da whatsapp gibi uygulamalarla 6grencilerle gece ge¢ saatlerde
mesajlagmak.

12 Akraba veya tanidik 6grencilere ayricalikli muamele etmek

13 Ogrencilerin konuyu daha iyi anlamalarini saglayacak materyalleri (akilli tahta, projeksiyon vb.)
fazla is yiikii getirir diye kullanmaktan kaginmak

14 Ogrencilerle flort etmek

15 Ogrencilerle iliskilerinde cokga fiziksel temasta bulunmak

16 Yasalar zorlamadik¢a dgrencileriyle alakali gizli bilgileri ortaya dokmek, paylagmak.

17 Okul disindaki hareketlerini tasvip etmedigi herhangi bir 6grenciyi sinif ortaminda desifre etmek

18 Derse geg girmek ya da erken ¢ikmak

19 Ogrenciyi kendi cocugu gibi goriip 6grencinin hayatin kendi istegine gére dizayn etmeye
calismak

20 Kanuni istisnalar hari¢ olmak tizere 6grencilere ticret veya baska bir menfaat karsiligi 6zel ders
vermek

21 Ogrenciyi “miisteri” olarak goérmek, “miisteri memnuniyeti”ni esas alip 6grencinin memnun
olacagi sekilde davranmak.

22 Ogrencilere cinsiyetleri nedeniyle ayricalikli davranmak
Faktor 2 Mesleki Duyarhhk

23 Sosyal medya yoluyla meslekte ast ya da iistii konumundaki meslektaslar1 ya da kamu gorevlileri
ile alay etmek, hakaret etmek ya da asilsiz beyanda bulunmak

24 Herhangi bir meslektasi hakkinda sinifta olumsuz agiklamalarda bulunmak

25 Okulda ya da okulla ilgili etkinliklerde alkol, tiitiin iiriinleri ya da uyusturucularla ilgili 6zendirici
ya da tesvik edici beyanlarda bulunmak

26 Meslektaslarinin politik ya da vatandaslik hak ve sorumluluklarina miidahale etmek

27 Kisisel kazang elde etmek i¢in 6grencilere ve velilere bir seyler satmak / almak
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28 Meslektaslarma yalan sdylemek

29 Ogrenci ve velilerin pahali hediyelerini kabul etmek

30 Meslektaslar1 hakkinda okul i¢i ya da diginda kasith ve kotii niyetli agiklamalarda bulunmak
31 Yasalar zorlamadik¢a meslektaslari ile ilgili 6zel bilgileri ortaya dokmek, paylasmak

32 Kendi yaptig1 bir hatay1 meslektaslarina yiiklemeye ¢alismak

33 icinde yasadig1 toplumun deger ve tercihleriyle ilgili (siyasi, dini, ekonomik, kiiltiirel vb.) alay
edercesine beyanlarda bulunmak

34 Meslektasinin se¢im yapma ve ifade hiirriyetine miidahalede bulunmak
35 Veli olanaklarmi kisisel amaglar1 i¢in kullanmak

36 Akraba veya tanidik 6grencilerin ders ge¢melerinde meslektaslarindan kolaylik saglamalarini
istemek.

Faktor 3 Okul ici Davramslar

37 Ders saatleri igerisinde kisisel islerle ilgilenmek

38 Okulda ya da okulla ilgili etkinliklerde alkol ya da uyusturucularin etkisi altinda bulunmak
39 Okulun fiziksel kaynaklarini (malzeme, arag-gereg, para vb.) kisisel isler i¢in kullanmak.
40 Ders zamanini kazanimi olmayan gereksiz aktivitelerle doldurmak

41 Siniftaki bazi gruplarin digerleri tizerinde baski kurmasia géz yummak

42 Derse gelmemek i¢in gergege aykirt mazeret bildiriminde bulunmak.

43 Ispatlanns (bilimsel) gerceklikleri yanli ya da ényargili olarak sunmak

44 Okulda ya da okulla ilgili etkinliklerde alkol, tiitiin {irinleri ya da uyusturuculari yaninda
bulundurmak

Faktor 4 Ayricahkh Davranma
45 Ogrencilere etnik kokenleri nedeniyle ayricalikli davranmak
46 Ogrencilere dis goriiniisii (kilik, kiyafet vb.) nedeniyle ayricalikli davranmak

47 Ogrencilere 6grenci ya da velinin dini inanglari ya da diinya goriisii / siyasi goriis nedeniyle
ayricalikli davranmak

48 Ogrencilere 6grenci velisinin meslegi/geliri nedeniyle ayricalikli davranmak

49 Ogrenciyi smif igerisinde asagilamak, hakaret etmek

Faktér 5 Ihtilafh Konular

50 Cep telefonu mesaj1 ya da Whatsapp gibi uygulamalarla 6grencilerle mesajlasmak

51 Ogrencilerle kisisel Facebook, mstagram vb. gérsel paylagimlar yapilan hesaplari paylasmak
52 Stajyer 6grencileri sinifta yalniz birakmak

53 Ogrencileri seviyelerine gore ayirmak / seviye smiflar1 olugturmak

Faktor 6 Paydaslar

54 Firsat esitligini engelleyici davranis ve uygulamalara meydan vermek

55 Kamu mallar1 veya kaynaklarini israf etmek

56 Muhataplarinda (6grenci, meslektas, veli vb.) dil, din felsefi inang, siyasi disiince, 1k, yas,
bedensel engelli ve cinsiyet ayirimi yapmak
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